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Abstract: Listening comprehension is a cognitive approach to deal with
spoken texts. However, listening to foreign language causes anxiety to the
learners of that language. Two null-hypotheses have been employed to
investigate the relation of anxiety to learners' listening comprehension
proficiency using visual strategies, namely, picture strip story strategy and video
strategy.

To find out the relation between learners' anxiety and their listening
comprehension proficiency by using picture strip story strategy and video
strategy, the researcher has used a questionnaire which is consisted of (20)
items. The questionnaire is likert-type scale . A quantitative method research
design is adopted. The sample consists of (50) participants whom are randomly
selected and split equally into two groups. The subjects study at Department
of English /Basic Education College / Mosul University. Each group is
taught by using one strategy (group A is taught by using picture strip story
strategy (PSSS) and group B is taught via using video strategy).

Pearson Correlation Formula is used for data-analysis. The results are
as follows:

There is a positive relation between learners' listening anxiety and
their listening comprehension proficiency of the group whom taught
by using picture strip story strategy.

1715



2021 dod ¢(2) 3ol (17 &) ;L:.u\_fﬁ\ A Al Ju\;\ Az
College of Basic Education Researchers Journal

ISSN: 7452-1992 Vol. (17), No.(2), (2021)

There is a positive relation between learners' listening anxiety and
their listening comprehension proficiency of the group whom taught
by using video strategy.

Key words: Anxiety, Listening Comprehension Proficiency, Visual
Strategies, Picture Strip Story Strategy, Video Strategy
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Introduction

Anxiety is ‘a negative emotion’ that takes place when someone concentrates
(Szyszka, 2017). ‘It also occurs when an individual faces an unavoidable
situation, which is personally threatening, either physically or
psychologically’(ibid.). Up to this date, there are little studies about the
relationship between anxiety and Listening Comprehension ( henceforth LC) .

1.1. Statement of the Problem

Shakir (2014) mentions that anxiety ‘is one of the most widely experienced
emotion and one of the most essential constructs of all human behaviour’. In
listening comprehension research, the emotional states of learners are
overlooked (Dalman, 2016).

Listening anxiety can affect the comprehension of the text. That is, anxiety

considered as an obstacle that can lower learners' listening skill (Pan , 2016).
Thus, this study tries to find answers to the following questions:

¢ s there any relation between listening anxiety and learners' LC
proficiency when using Picture Strip Story strategy (henceforth PSSS)?

¢ |s there any relation between listening anxiety and learners' LC
proficiency when using video strategy?
1.2. Aims of the Research
This research aims at:

O Finding out the relation of anxiety on learners’ listening Comprehension
proficiency by using PSSS.
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Q Finding out the relation of anxiety on learners’ listening Comprehension
proficiency by using video.

1.3. Hypotheses of the Research

1. There is no statistically significant difference in the relation of anxiety to
LC proficiency by using PSSS.

2. There is no statistically significant difference in the relation of anxiety to
LC proficiency by using video strategy.

1.4. Significance of the Research

To the best of the researcher's knowledge, this is the first research that
investigates the relation of anxiety to learners’ listening Comprehension
proficiency using PSSS and video strategy.

1.5. Literature Review
1.5.1. Listening Strategies

Listening strategies are ways in which listeners approach and manage their
listening (Richards, 2008:10). Good listeners select strategies that work together
in an ‘orchestrated way’ and that fulfill listening task (Bobanovic & Randic,
2006:283). Then, using appropriate strategies in learning process can inhance
learners’ proficiency and achievement (ibid.).

Oxford classification of learning strategies can be applied to the four
language skills listening, reading, speaking and writing (Oxford, 1990). Thus,
Oxford(1990) classifies listening strategies into two general types:

1-Direct Strategies
Direct strategies involve dealing directly with the target language. This kind
of strategies can be classified into three sub-classifications:
S Memory strategies: such as ‘helping students store and retrieve new
information’.
<> Cognitive strategies: such as enabling‘learners to understand and produce
new language by many different means’.
< Compensation strategies: such as‘guessing or using synonyms’.
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2-Indirect Strategies
Indirect strategies involve dealing indirectly with the target language. This
kind of strategies can be classified into three sub-classifications:
= Metacognitive strategies: give learners a chance to ‘control their own
cognition’. For example‘arranging, planning and evaluating’.
= Affective strategies: help learners to manage their ‘emotions, motivations
and attitudes’.
= Social strategies: ‘help students learn through interaction’. Such as
‘asking-questions’ and ‘cooperating with others’.

1.5.2. Visual Strategies

Over than 2000 years ago, the Roman poet Horace says that "What we learn
only through the ears makes less impression upon our minds than what is
presented to the trustworthy eye"(Suvorov, 2013:12; Elmankush,2017:20).
Therefore, Technology available for the purpose of listening development made
leaps forward from audio recordings with the advent of visual media, such as
film, television, and, eventually, digital video. Adding a visual component to
listening instruction increased the authenticity of classroom listening practice.’
(Vandergrift & Goh, 2012:219).

According to Zhang (2009) and Vandergrift & Goh(2012:220), listeners will
comprehend any spoken language better when they are supplied with visual
supports because visual materials are processed automatically in working
memory so this will help learners to get the meaning behind the speech faster
and easier.

In addition, Jones & Plass(2002) find out that listening comprehension can
make language learners acquire more vocabularies. Consequently, using
authentic materials such as videos in the listening class can be a motivating tool
for learners to do more listening outside the class (Burns & Siegel, 2018:47).
Then, we can come up with that text-books are not enough for language
teaching and they need to be supported by visual aids (Surkamp & Viebrock,
2018:31; Machackova, 2009).

This reseacher tackles the use of two types of visual strategies as strategies in
teaching listening comprehension ( Picture Strip Story and Video).
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1.5.3. Anxiety

Anxiety is © a feeling that can be experienced in any part and situation of
one’s life.” ( Taysi , 2019:357). Anxiety affects every single activity that human
do especially learning process (ibid.). Therefore, this justifies why Ellis
(1999:522) states that anxiety is a result of ‘poor performance, communication
apprehension, tests or fear of negative evaluation’. He also mentions that ‘how
anxiety affects learning will depend on its strength and the situational context’.

However, Gay (2000:151) points out that choosing materials that often used
by native speakers of the language can lower their level of anxiety while they
are listening. In addition, encouraging learners to do more listening will lessen
their negative attitudes towards the new language (Rost, 2011). As a
consequence, teaching learners how to be relaxed as well as creating supportive
‘classroom setting’ and ‘supportive environment’ while listening to a foreign
language can be helpful for them to overcome listening anxiety then they can
learn the new language ‘efficiently and demonstrate their language abilities
more fully.” (Ko, 2010:10-11).

Furthermore, Melanlioglu(2013: 1178) mentions four causes of listening
anxiety that students face in listening lesson:

®@ Difficult subjects.

®© New subjects.

®© Not being able to hear the words.

® ‘Misunderstanding’ what they hear which lead them to make ‘wrong

inferences ’.

In addition, he commented that these causes could prevent a healthy listening
process, especially, in after listening stage because ‘the level of anxiety may
increase if the listener fails to establish a link between her new and previous
knowledge’. Finally, Few researches tackle the effect of anxiety on oral skills (
Téth , 2006:25;Kuciel , 2006:59; Katalin , 2006:39).

Methodology
2.1.Population and Sample

The population of this research was [237] third stage students in the first
semester of academic year [2019-2020] at Mosul University. The chosen
1720
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sample of this research was [50] students whom have been selected from two
different groups.

2.2.Research Instruments

The instrument of this study was listening anxiety questionnaire Adapted
from Elkhafaifi (2005). It was Likert-type items with five choices which used to
study the relationship between anxiety and students' listening proficiency when
using video strategy or PSSS.

2.3.Procedure:

1. The participants were juniors at Department of English, Basic Education
College, University of Mosul.

2. The subjects were spilt into two experimental groups. Each group was
taught by different type of treatment (video strategy and PSSS).

3. After implementing the both suggested strategies, the participants were
given listening anxiety questionnaire in January/2020. Likart-type
guestionnaire was consisted of (20)items with the following five options :

< Strongly Agree
> Agree

< Undecided

< Disagree

< Strongly Disagree

4. The researchers adapted El-Khafaifi (2005) listening anxiety questionaire
which was made for Arabic learners in USA. Furthermore, they changed
the target laguage from Arabic to English.

3.4. Data Analysis of the Results

The data analysis of this research is as follows:
3.4.1.The First Hypothesis
The first hypothesis statement is:

"There is no statistically significant difference in the
relation of anxiety to LC proficiency using PSSS."
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The aim of this hypothesis is to investigate the relation of anxiety to
learners' LC proficiency using PSSS. Pearson Correlation Formula was
used to infer the strength of correlation between the scores. (See
figure (3.1))
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Figure(3.1) Anxiety questionnaire marks( Group —A-)

The results (as it is shown in table (1)) reveal that the calculation
of [t] value is higher than the tabulation of [t] which means that
There is a statistically significant difference in the relation of anxiety
to LC proficiency using PSSS. Then, the null hypothesis is rejected and
the alternative hypothesis is accepted. Consequently, there is a
positive correlation between learners' anxiety and their LC proficiency
when PSSS is used.( see Appendix(2))

Table(1) The relation of learners’ anxiety to their Listening Comprehension
in group-A-

N r Tcal. | T tab. Sig.
25 0.411 2.162 | 2.069 0.038*
X =0.05 ,df=23

3.4.2.The Second Hypothesis
The second hypothesis statement is:

"There is no statistically significant difference in the
relation of anxiety to LC proficiency using video strategy."
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The purpose of this hypothesis is to find out the relation of
learners' anxiety to their LC proficiency using video strategy. Pearson
Correlation Formula was used to conclude the strength of the
correlation between the scores as displayed in figure3.2.
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Figure(3.2) Anxiety questionnaire marks( group-B-)

Table(2) The relation of learners' anxiety to their Listening
Comprehension in group-B-

N r Tcal. | T tab. Sig.
25 0.457 2.464 | 2.069 0.022*
X =0.05 ,df=23
The results detect that the calculation of [t] value is higher than the
tabulation of [t] which means that "There is a statistically significant
difference in the relation of anxiety to LC proficiency using video
strategy as shown in table 2.

Obviously, the null hypothesis is rejected and the alternative
hypothesis is accepted. As a consequence, there is a positive
correlation  between learners' anxiety and their listening
comprehension proficiency when video strategy is used.(also see
Appendix(2)

4.Discussion
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This study was trying to answer two questions:

Q Is there any relation between listening anxiety and LC

proficiency using PSSS?

Based on the research findings, it can be concluded that there is a
positive relation between listening anxiety and learners' LC
proficiency when PSSS is used. As well as the strength of the
correlation is moderate.

Q Is there any relation between listening anxiety and learners’

LC proficiency using video strategy?

Based on the research findings, it can be inferred that there is a
positive relation between listening anxiety and learners' LC
proficiency when video strategy is used. Therefore, the strength of the
correlation is moderate.

According to the foreign language listening anxiety scale,
‘lower scores indicated lower anxiety, and higher scores indicated
higher anxiety’ (Elkhafaifi, 2005:211). Remarkably, the relation
between anxiety and LC proficiency using PSSS was (0.411) while the
relation between anxiety and listening comprehension proficiency
using video strategy was (0.457) which indicated that there was a
positive relation between learners' anxiety and their LC proficiency.
This might be because of the fear of failure or listening to a foreign
language put the learners under the pressure of that they should do
their best to understand the meaning behind the spoken text.
Furthermore, Pan (2016) concluded that moderate amount of anxiety
can support learners and increase their motivation during listening
task.

Conclusions

Listening is an art of receiving a language. Vandergrift & Goh (2012:4)
mention that listening ‘enables language learners to receive and interact with
language input and facilitates the emergence of other language skills’. Pair-
work fosters the spirit of competition between learners. Additionally,
moderate amount of anxiety can increase learners' LC proficiency.
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Teaching listening strategies can assist students through their journey in
learning L2. However, pair-work fosters the spirit of competition between
learners. Therefore, teachers are advised to prepare tasks that increase
ineraction between students in order to lower the their level of anxiety.

Finally, more research need to be done about the relation of anxiety to
learners' LC proficiency using visual strategies
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Appendix (1))

Foreign Language Listening Anxiety Scale (FLLAS)
(Adapted from: Elkhafaifi, 2005)

no. statements Fit | Unfit | Modifications

1. || get upset when I’'m not sure whether | understand
what I’'m hearing in English.

2. | When | listen to English, | often understand the words
but still can’t quite understand what the speaker is
saying.

3. | When I'm listening to English, | get so confused | can’t
remember what I’ve heard.

4. | | feel intimidated whenever | have a listening passage
in English to listen to.

5. |  am nervous when | am listening to a passage in
English when I’'m not familiar with the topic.

6. || get upset whenever | hear unknown grammar while
listening to English.

7. | When listening to English, | get nervous and confused
when | don’t understand every word.

8. | It bothers me to encounter words | can’t pronounce
while listening to English.

9. |l usually end up translating word by word when I’'m
listening to English.

10. | By the time I get past the strange sounds in English,
it’s hard to remember what | am listening to.

11. | | am worried about all the new sounds, so | have to
learn to understand spoken English.

12. | | enjoy listening to English.

13. | | feel confident when | am listening to English.

14. | Once | get used to it, listening to English is not so
difficult.

15. | The hardest part of learning English is learning to
understand spoken English.

16. | | would be happy just to learn to read English rather

than having to learn to understand spoken English.

1728




2021 dod ¢(2) 3ol (17 &) ;L:.u\_fﬁ\ i Al «AKQ\;\ Az

College of Basic Education Researchers Journal

ISSN: 7452-1992 Vol. (17), No.(2), (2021)

17.

I don’t mind listening to English by myself but | feel

very uncomfortable when | have to listen to English in

a group.

18.

I am satisfied with the level of listening

comprehension in English that | have achieved so far.

19.

English culture and ideas seem very foreign to me.

20.

I have to know so much about English history and
culture in order to understand spoken English.

Appendix ((2))
Data Analysis (Group A&B)
Anxiety Anxiety
student Questionnaire Marks | Questionnaire Marks
Group -A- Group -B-
S1 75 55
S2 73 82
S3 71 54
S4 64 69
S5 58 60
S6 80 76
S7 59 71
S8 62 49
S9 68 86
S10 75 56
S11 68 75
S12 56 60
S 13 77 72
S14 47 70
S15 74 52
S16 71 68
S 17 80 63
S18 61 66
S19 74 94
S 20 66 67
S21 75 66
S22 77 54
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S 23 54 69
S24 74 69
S25 66 59
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